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Multiple and multi-dimensional transitions of 
young people with additional support needs
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Education (Additional Support for Learning) (Scotland) Act 2004, amended 2009

Additional support needs 

• long- or short-term
• any significant barrier to participation in the life and learning of a school
• support needed for getting through a difficult period
• moves away from within-person to environmental factors

Disability or health
Attention deficit hyperactivity disorders

Learning environment
English as an additional language

Family circumstances
Looked after by the local authority

Social and emotional factors
Bereavement
Experiencing bullying behaviour
Social & emotional behavioural needs



Pagedundee.ac.uk

Overview

Presentation based on 3 studies

• All longitudinal (usually three time points, one had two), case study design

• Data collected from young people, families, professionals; serial 
interviews/questionnaires and creative approaches, review of minutes of 
meetings (* **) and case notes (for ***)

• All participating young people had ASN

• Two studies span secondary school to post-school transition* ** 

• One ongoing post-school transition***

*Richardson, Jindal-Snape, & Hannah (in press)[will provide insight into impact of legislation]

** Aziz, Jindal-Snape, & Simpson (Unpublished) [will provide insights into strategies to support post-school 
transitions]

*** Jindal-Snape, Johnston et al., 2015; Johnston, Jindal-Snape, Pringle, Gold, Scott, Dempsey et al. (2016) [will 
provide the conceptualisation of MMT]
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Conceptualisation of Transitions: Multiple and 
Multi-dimensional Transitions Theory
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What are transitions?

On-going process of moving from one context and set of interpersonal 
relationships to another (Jindal-Snape, 2010, 2016)
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 Satisfying and fulfilling
 Opportunity to ‘move on’ and 

‘move up’ with increased 
choices

 Challenging and stressful 
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What does successful transition look like?

School/FE/HE/Employment adjustment* 
→ good attainment
→ good attendance and engagement

Social and emotional adjustment* 
→ like the new space and do not feel lonely 
→ sense of belonging and well-being**
→ respectful, reciprocal relationships**

In other words, the Affective-Behaviour-Cognitive (ABC) dimensions of adaptation 
involving sense of belonging, identification/group identity, cultural and pedagogical 
adaptation***

* Rice et al. (n.d.)
** Peters (2010)
*** Jindal-Snape & Rienties (2016), Jindal-Snape (2016)
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Young People’s Multiple Transitions

Educational

… so I kinda thought like I'm not smart enough to do higher stuff or something, it 
was kinda like, like a hint [slight laugh]… [I felt] Annoyed… 'Cause it wasn’t my 
own age group, that's the problem. (Young Person 1, referring to within school 
transition)

…as soon as school finished they all went to university and that, and I like just 
went to college, I kind of felt like I missed out on that, like university kind of stuff 
…  I kind of felt like I wasn’t smart enough or something … Like if (unclear) work, 
like a higher qualification, I could have done it, I could have (unclear) to uni, but I 
just never got a chance… (Young Person 1, referring to post- school transition)

Went to college till 21, then did a course at The Open University, was in the 
process of starting the next degree. Felt isolated due to distance education.
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Young People’s Multiple Transitions

Health 

I think that, I did know… I do remember still my walking at that age (6 years) though 
… so I still remember, but I think, I would say by the age o' ten or 12, like between the 
ages o' ten or 12 that's when I started kinda really realising that I had the condition 
and that, and it caused a lot o' problems with eh frustration and a' that ken loads o' 
stuff . (Young Person 2, referring to change in health and associated conditions)

Mmm …I found like before I left school there wasn’t as much encouragement to find 
what you liked to do at college, it was almost like you're kind of pigeonholed, if that 
makes sense… it's almost like eh, you're disabled, it's kinda like, it's incorporated in all 
disabilities …and you find that you get put in classes wi' people with behavioural
problems, or learning difficulties and …that's hard for some people, 'cause some 
people aren't used to that, and that's… you find that and it's like you can't do what 
you want to do, if that makes sense … (Young Person 2, referring to impact on 
educational transitions)
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Young People’s Multiple Transitions

Social

I've got friends at college… eh, I've got family, got carers, I've got friends here 
that I keep in contact with on Facebook and stuff … 

…I'm disabled and all that it's not easy just to like… you know I have to have 
somebody that takes me everywhere, or somebody has to be there for me… say 
my friends phone me up and say “oh, are you coming on the bus?,” I'd be like 
‘well actually, I need to go in the car,’ and the carers need tae come wi' me and, if 
you know what I mean …

(Young Person 3)
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Young People’s Multiple Transitions

Age related, leaving home and moving on
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I’m just like hoping to meet someone like that, you know, meet that, like someone, a 
(partner)…and like start my own family…well, while I’m able to anyway. (Young Person 6)

…my wee cousin’s a year old than (Young Person), my other wee cousin’s a year younger…, 
and they two o' them have got partners and they've moved in together and my wee 
cousin’s who’s a year older than (Young Person) has got a baby … and, you know that …it 
bugs (Young Person), it upsets (Young Person) that he can't go out and… meet somebody 
and settle down and have babies… (Sibling, Young Person 7)

(YOUNG PERSON) was looking to move into an independent-living flat with (partner), and 
do you know I was so against it. (Parent, Young Person 4)
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Young People’s Multiple Transitions

Children’s services to Adult services

It took me quite a while, it took a while to talk [speak] up and that…it still kinda
haunts me to this day a wee bit…it was kinda controlling as well, it was kinda, that's 
what it was, it was, almost like, just really bad, but not any, it wasn’t abusive or 
anything … It kinda dented my trust in people for a while … It took a few, it took eh a 
couple, one o', a carer to come, a new carer to come…and help me trust people again.
(Young Person)

I know (Young Person) is an adult, and I keep saying that. They’re too adult for 
(children’s hospices). [But] (Young Person) is not like an adult…(Young Person) is like a 
child, so (YOUNG ADULT) needs to be around kinda children-like things. (Parent, 
Young Person 8)

… Children’s Services were great, I mean anything (she) needed as a child, there 
wasn’t a huge fight behind it… the minute she becomes an adult it's a problem [slight 
laugh], … my biggest fear… is she ends up in Adult Services… em and  some of the 
horror stories of vulnerable people in there … I think in Children’s Services they 
understand that, that you know your child better than anyone… (Parent, Young 
Person, 4)
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Transitions of Family

I mean, I don’t have a life anymore. My life totally revolves round (YOUNG PERSON), do you know 
what I mean, and it’s a sad life, it’s not a, it’s not a great life, do you know what I mean, it’s not the 
kind of life I set myself up to have. (Parent, Young Person 12)

Oh traumatic, traumatic … when they said that it would be unlikely she would be a teenager … and 
she was ten, so you're saying ‘God that's only two or three years to go,’ you know … traumatic, and 
it took us a while to get over it, …'cause you don't expect to have funerals for your children, never 
mind your grandchildren … (Grandfather, Young Person, 4)

Although I’m willing to look after (Young Person), I worry about being able to achieve my own 
plans. (Sibling, Young Person 7)

I found that the relationship was becoming, like it was almost like I was seeing my mum as a 
carer…you want your mum to be your mum, you don’t want her to be your carer all the time. 
(Young Person 2)
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Impact on Professionals

It’s quite heart-breaking sometimes…sometimes I’ll go home from work 
and I’ll just sit and, I won’t cry, but I’ll just be sitting, actually drained. 
(Social Worker)

…as a (name of specialisation) physician I spend a lot of time doing that 
with older people…  but I find that pretty, pretty traumatic, I have never 
had any training or help in how to address these [end of life] issues with 
young people. (Consultant)

it's hard, emotionally hard when you know that a young person’s not able 
to, not, not accessing the things, and, and the fundamental things of life 
to do with food and drink … and I guess I've been through a whole load of 
emotions with him … to getting the great news that there was a flat 
available and working with partnerships to get the funding to get his Care 
Package… (Social Worker)

It’s been a challenge (to get her independent accommodation when 
parent did not agree and mediating the relationship) but a privilege to 
walk alongside her. (Social Worker)
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Multiple and Multi-dimensional 
Transitions Model*
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Legislation and its impact
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ASL Act places 
specific 
responsibilities 
on local 
authorities in 
the context of 
post-school 
transitions.

Transitions might 
lead to additional 
support needs 
emerging for some 
young people.
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Impact of legislation (ASL Act): Change in Transition 
Review meetings
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Impact of legislation (ASL Act): Change in Transition 
Review meetings
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[The meetings have] ‘…changed to focus more on 
what the [young person] wants (e.g. ‘talking mats’ 
to enable the young person to say what they want 
if they have limited verbal communication skills…’
(Speech and Language Therapist, 2010 interview)

Better understanding of self-
determination and voice?
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Practitioners’ views captured in 2004 and 2010



Pagedundee.ac.uk

Post-school transition of people with Additional Support 
Needs and the issues

Despite some improvement, several issues have been highlighted (Jindal-
Snape, 2016; Richardson et al., 2017; Aziz, 2014)

→ lack of information and limited post-school options

→ lack of voice (young person and family)

→ lack of transition plans for all

→ difficulties in forming friends and relationships

→ problems with multi-agency collaboration
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What really works

Autonomy

Active learning agency   

Voice

Active Participation  

Familiarisation

Opportunity to discuss concerns

Knowledge of the new context

Rehearsing in a safe environment 



Pagedundee.ac.uk 23

Person-centred Planning
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Requires shift in thinking 
about the environment and 
power dynamics.

Aziz, 2014
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Person-centred planning tools: 
MAPS

1. Hear the story
2. Honour the Dream
3. Recognise the Nightmare
4. Name Gifts
5. Say What It Takes to receive the Gifts
6. Agree on Action
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Person-centred planning tools: PATHS

Source: http://helensandersonassociates.co.uk/person-centred-practice/paths/

1. Locate the North Star
2. Generate a Vision of a positive possible future
3. Describe the Now
4. Invite Enrollment
5. Decide to Get Stronger
6. Identify Bold Steps
7. Organise the month’s work
8. Agree to Next Steps

(O’Brien, Pearpoint & Kahn, 2010)
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Conclusions and Recommendations

Transitions are ongoing and therefore support 
should be provided in an ongoing manner.

Support should be in line with an individual’s 
specific needs and consider the changes they 
are experiencing in different aspects of their life.

A transition protocol is required, coupled with 
meaningful person-centred planning, with 
young people and families being given more 
control with support in place to enable them to 
participate more fully.
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Conclusions and Recommendations

Families and professionals are the most important 
support network of the young person. They have 
their own transition support needs and unless they 
are supported well, they cannot support the young 
people properly.

Professionals are expected to support young 
people’s transitions without specific training and 
therefore they require further specific professional 
development. Professionals need to be aware of 
models of good collaborative practice.

Finally, to be able to facilitate successful transitions, 
it is important to conceptualise transitions as 
dynamic, multiple and multi-dimensional.
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